In a similar way, comparative and international education as a field has reflected divisions between what have been characterized as developed and developing nations, and where and by whom knowledge is generated and exchanged. The knowledge exchange has often been a monologue in which the "experts" of the North speak to and study the South. Yet, as global forces increasingly connect local actors across divisions and borders, opportunities arise to remap intellectual boundaries and reshape the flow of global knowledge production and exchange in education.
The theme of CIES 2018, "Re-mapping Global Education," aims to shift the traditional starting point of research to a greater extent toward the global South. This shift not only enables South-North dialogue, but also enhances North-South dialogue and the expansion of South-South collaboration. The new map requires us as scholars and practitioners to expand our awareness of the voices, actors and knowledge producers that have historically been marginalized in educational research and institutions.
Taking advantage of the widening epistemological parameters of our field, we will focus the conversation on theories and methodologies produced in the global South, with a view toward exploring new voices around the globe. This perspective impels us to forge commitments with greater dedication than ever across all kinds of borders and to re-envision possibilities for cooperation and mutual support in advancing education research and practice.
CIES 2018 invites proposals for papers, panel sessions, roundtables, and poster sessions that build on the expansion of the parameters of knowledge production and educational practice along these lines within the field of comparative and international education. Submission system opens in midAugust, 2017. Visit www.cies2018.org for more details.
Lucia Caumont-Stipanicic is a second year doctoral fellow in the ICE Program. Maried Rivera Nieves is a second year Master of Arts student in the ICE Program.
In the past few semesters there have been multiple events that have drawn on the expertise of our program's faculty and students, educational practitioners in the community, as well as researchers and scholars from outside New York City to enrich the discussion on Latin American and Latino education. Below is a snapshot of several such events.
Education in the Americas:
Knowledges and Perspectives
By Mariana Castro
The Education in the Americas: Knowledges and Perspectives conference was held at Teachers College, Columbia University on May 31 and June 1, 2016. The event was filled with enlightening discussions and conversations about education between scholars from both the Northern and Southern hemispheres who are working in the field of education in Latin America.
Some of the topics reviewed during the conference included, the various roles of civil society organizations in education in Latin America (including service delivery and advocacy), forced migration and education, indigenous peoples and intercultural education in Latin America, as well as many more topics.
The conference was filled with many panelists with diverse backgrounds, including Norma Guillard, a Cuban psychologist who presented a documentary she worked on about Cuba's National Literacy Campaign. The documentary, Maestra: A Documentary on Cuba's National Literacy Campaign, was rich with the history of this campaign and the stories of teachers who traveled to different rural parts of Cuba to teach children, adults, and elders to read and write. Having Norma Guillard, who traveled to TC from Cuba for the conference, was invaluable, as she contributed her own recollections of her participation in the campaign and of the reward she and the other teachers felt once it was completed.
Mariana Castro is a second year Master of Arts student in the ICE Program. 
Latin American and Latino Education Studies Events at Teachers College TEACHERS COLLEGE EVENTS

Contributions of Indigenous Knowledge to Education By Amanda Earl
Under the leadership of Professor Regina Cortina, the Contributions of Indigenous Knowledge to Education: Responding to New Migration in New York City Schools conference took place at Teachers College on November 3 and 4, 2016. The conference was co-sponsored by the Institute of Latin American Studies of Columbia University, the Center for the Study of Ethnicity and Race at Columbia University, and the Teachers College Vice President's Diversity and Community Initiatives Grant Fund of The Office of the Vice President for Diversity and Community Affairs at Teachers College, Columbia University. This event was attended by local teachers, administrators, and TC faculty and students who benefited from learning from Indigenous advocates and knowledge keepers about the historical, political, and economic factors that compel migrants to move to the United States and the social and pedagogical challenges and opportunities they are presented with once here. Participants also learned about the transnational ties that exist between Indigenous communities in Mexico and the United States, and the linguistic and cultural resources and backgrounds of the students they are entrusted with teaching. Keynote speakers featured Luis Enrique López, Director of the Programa de Educación para la Vida y el Trabajo (Education Program for Life and Work) (EDUVIDA) of the German Technical Assistance (GIZ) and Geraldine Patrick, Original Caretaker Scholar-inResidence at Center for Earth Ethics, Columbia University.
Amanda Earl is a first year doctoral student in the ICE Program. Felisa Tibbitts (moderator) . The evening provided an opportunity for students to learn about creative, non-traditional efforts to carry out further development with refugees through teaching and learning processes, including the facilitation of Arabic language learning via Skype and employing adult Syrian displaced persons as tutors (NaTakallam); development of short, documentary videos through media workshops offered for young people; access to higher education through targeted scholarships; and participation in non-formal preschool programming. It was a powerful evening, punctuated by a member of the audience who made a surprising revelation at the end of the evening that he was himself a displaced Syrian now studying at Columbia University.
TEACHERS COLLEGE EVENTS
Meredith Smith is an Educational Professional and Program
Manager at the Earth Institute Columbia University. Felisa Tibbitts is a Lewcturer in the ICE Program. Training of the student analysts is extensive. Many at TC are taking, or have taken, Pizmony-Levy's course, "Social Analysis of International Assessments," which includes discussion of the methodology and the reports of TIMSS and PISA. The class includes hands-on exercises with media analysis. Those not taking the class are offered training sessions that include an introduction to the project and review of our pilot study, guidance on finding relevant media outlets and news stories, review of the webbased protocol and practice using it with a news story about PISA 2013 or TIMSS 2012. Students have also translated the survey into 13 different languages and disseminate it via social media and listservs. The baseline survey has included nearly 3,000 respondents from 20 different countries. Pizmony-Levy will subsequently offer training in analysis of the entire data set on media reporting, as well as in quantitative analysis of the data from the survey. Some students will use the data for their Master's degree integrative papers and projects. Other students will present work at an upcoming conference of the Comparative and International Education Society.
TEACHERS COLLEGE EVENTS
Down the road, Pizmony-Levy hopes to study how both media portrayal of the assessments' results not only shapes public opinion but also how it affects policy. "The top five performing nations or systems are mentioned all the time, the rest, hardly ever," he says. "Yet the successes of those countries might not be replicable elsewhere, either because of the socioeconomic makeup of their populations or because they are generous welfare states. Meanwhile others tend to see themselves negatively, and politicians make use of that. At the time, Mongolia was facing significant decreases in its education budget, including a widening of extant funding gaps and declining school operation and maintenance budgets. Households were increasingly unable to afford the costs of sending their children to school (such as for school meals, textbooks, and uniforms) due to increasing unemployment and poverty and reduced purchasing power; and the education system was confronting potentially irreversible dropouts of poor and other vulnerable students, particularly in the pre-primary and early grades.
As Co-Principal Investigators of ICREST's Education for the Poor-Financial Crisis Response Project (aka the Crisis Project), Dr. Steiner-Khamsi and Dr. Aklog designed and implemented a multi-component technical assistance (TA) project that aimed to ensure that access to and enrollment in quality preschool and basic education for the poor as well as system efficiency would be maintained and further enhanced in Mongolia during the financial crisis and beyond. ICREST's work on the Crisis Project helped Mongolia to successfully sustain access to quality preprimary and basic education for the poor and other vulnerable students during the financial crisis, and the Project's interventions were scaled up into the regular system once the crisis subsided. ICREST's research and recommendations led the Ministry of Education to make several policy decisions, including to significantly increase per-pupil expenditures for the preschool free meal program; to implement official standards for school uniforms for the first time; to institute an integrated EMIS policy and implementation strategy; and to explore a new school funding formula that would reduce inefficiencies. 
Urban Refugee Education Study: Strengthening Policies and Practices for Access, Quality and Inclusion
By Jihae Cha
The iconic image of refugees in camps is no longer the standard as more than half of all refugees live in cities (UNHCR, 2016) .
Amidst the myriad problems faced by urban refugees -including issues of safety, security, violence, and xenophobia -the right to education for children and youth is often difficult to realize, leaving them invisible and unprotected (UNHCR, 2011c). Further exacerbating the situation, there is a lack of knowledge and understanding around how global and national policies intersect to shape schooling practices and how they ultimately impact the experiences of urban refugees' educational opportunities. The study consisted of three components: 1) a desk review of the existing legal and policy landscape; 2) a global survey; and, 3) three country case studies. Survey data comes from 190 respondents working for United Nations (UN) agencies and international and national non-governmental organizations (NGOs) in 16 different countries across four different regions (Middle East and North Africa, Latin America, Sub-Saharan Africa, and Asia) with high rates of urban populations. We focused our study on countries in the Global South, given that 86% of refugees reside in developing regions (UNHCR 2016).
More nuanced qualitative data comes from our three country case studies, conducted in Nairobi (Kenya), Beirut (Lebanon), and Quito (Ecuador). For the case studies, we conducted indepth interviews with more than 90 stakeholders including government officials of the host country, UN officials, NGO personnel, principals and teachers. Our student team members were involved in every step of the research process, from initial design to final deliverables. Several students also traveled to the field sites with a faculty partner to interview key informants and collect additional information for this study.
Key findings from the study emerged and include the following:
The push to integrate refugee students into national education systems may confront challenges in the policy formation process, including: nonexistent or unclear policies; shifting and volatile policy environments; and contradictory policies and misalignment between and across government offices. The majority of countries in this study have relatively inclusive national policies that allow urban refugees to go to school, but there are significant challenges to policy implementation. These challenges include: limited space/capacity in public schools to accommodate students; limited government capacity to monitor; lack of information about policies at sub-national and local levels; autonomy of local education authorities and school personnel; and rising xenophobia and discrimination against refugee populations. Local, national and international organizations need to significantly modify their approaches to working with refugees in urban spaces in order to better support the government's lead role, improve coordination among diverse and varied actors, collect better data about the educational Teachers for Teachers is also grateful to a new partnership with the Kenyan-based Safaricom Foundation, which generously provided 130 new cell phones with air-time and data for teachers involved in the mentoring program. Through the mentoring program, small groups of teachers in Kakuma are connected with a "Global Mentor" -an experienced teacher or passionate educator from anywhere in the world -through the application Whatsapp. Mentees are able to receive realneeds of urban refugees, design and implement programs that dually benefit refugee and host communities, and mitigate xenophobia toward refugees among host communities.
Given the gravity, scale, and duration of refugee-producing crises around the world, our two overarching recommendations call on national governments, UN agencies, and donors to support full integration and inclusion of refugee students into national schools, and for civil society organizations to support the provision of non-formal education programs to fill the needs and gaps not met by government schools.
In As for spring 2017, CICE is happy to announce that our newest special theme issue is titled "The Economics of Education: Evidence from China." It will be the first time that CICE dedicates a special issue to cover two important topics, namely the economics of education and education policy research in China, and we are fortunate to work with scholars who specialize on these topics.
The rigor and professionalism of CICE publications cannot be made possible without the dedicated work of all the outstanding authors who consider our journal, the expert faculty advice we receive, as well as the committed individuals who serve on our editorial board. We thank all who have contributed to the success and smooth operations of this journal in one way or another. As the refugee Olympic team made its historic debut in Rio de Janeiro this summer, young athletes in training learned the basics of soccer, basketball, Zumba, and frisbee on a donated field in Amman, Jordan. For four weeks each summer, refugee girls from Iraq, Palestine, and Syria, as well as Jordanian girls from low-income communities, are brought together for sports camps by an organization called Reclaim Childhood. Many girls at the summer camp have fled ISIS, persecution, or war. Heba, a twelve-year old Sunni Muslim whose family was threatened by Shi'a militia in Iraq, said, "Playing sports helps me forget everything my family has been through." I was fortunate to have received the Dean's Grant for Student Research to conduct research for my Integrative Project (IP) with Reclaim Childhood last summer Heba is one of 54,586 registered Iraqi refugees living in Jordan as of March 2016. The Hashemite Kingdom is also home to an estimated 1,400,000 Syrian refugees, only 633,644 of whom are registered with UNHCR. The majority of refugees in Jordan live in urban areas and face a unique set of challenges and overlapping vulnerabilities. About one-third of the refugee population in Jordan are school-aged children between the ages of five and 17, and more than one in three of these children did not receive formal education during the 2015-2016 school year. A UNHCR study reported that children in Jordan are suffering from a variety of hardships such as isolation, insecurity, forced labor, and psychological distress.
Additionally, women and girls often face particular barriers such as domestic violence, rape, early marriage, harassment, restricted movement, and a lack of safe spaces during conflict. Amy Spindler, the Adolescent and Girl Advisor for Mercy Corps, an NGO, emphasized that many refugee girls become invisible once displaced: "They are hidden at home and tasked with meeting their family's basic needs. They are also at a much higher risk for physical and sexual assault when securing food, water, shelter, or clothing." However, many of these issues facing refugee girls in the Middle East and North Africa (MENA) region are considered too sensitive or private, and therefore they lack empirical evidence.
My study aims to highlight the use of psychosocial sport programming as an innovative solution to alleviate some of the challenges faced by young refugee girls and women in Jordan. I investigated the mechanisms by which sport can create change both in the lives of refugee individuals and communities as well as provide meaningful empirical evidence within this growing field. Using a case study and mixed methods research design, my study explores the experiences of Jordanian, Iraqi, Palestinian, and Syrian girls (ages 9 to 17) who participate in sport programming at Reclaim Childhood.
The study is guided by three fields of inquiry: gender studies, psychosocial support in emergencies, and sport for development. I collected both quantitative and qualitative data from questionnaires, focus groups, and interviews to answer the following research questions: 1) What challenges do the refugee girls face from at-risk and refugee communities in Jordan? 2) How does participation in Reclaim Childhood help them to cope with these challenges? and 3) How does program participation influence participants' perception of their selfesteem and confidence, and do these experiences differ by country of origin?
Findings from focus groups and interviews suggest that girls face myriad challenges, such as isolation, restricted movement, lack of safe spaces to socialize and play, as well as a lack of education, traumatic experiences, and early marriage. Psychosocial sport programs like Reclaim Childhood are best positioned to provide psychosocial support to these girls through providing a number of social and emotional benefits, including the opportunity to play and socialize in a girl-friendly space, fostering positive relationships with new friends and mentors, and increasing
Sport as Psychosocial Support for Refugee Girls in Jordan
By Dominique Spencer
STUDENT SPOTLIGHT
A participant learns how to throw a frisbee for the first time.
mental well-being and skill-building. The community and peer leadership model utilized by Reclaim Childhood is effective in helping programs to meet their goals.
Quantitative analysis of data gathered from pre-and postprogram questionnaires regarding self-esteem and perceived increases in confidence indicate that program participation has overall positive effects on these two areas, and that there are statistically significant differences between how girls from different countries of origin experience programming. Specifically, Palestinian girls experienced less of a perceived increase in confidence than the other populations. This is most likely impacted by the nationality of peer leaders employed by the program, and further research is needed regarding this phenomenon.
Dominique Spencer completed the Master of Arts in the ICE
Program in February 2017.
Dominique (seccond from the left) with three of Reclaim Childhood's Iraqi and Syrian Coaches.
Academics Have a Crucial Role to Play in the Next Generation of Education Financing
By Ji Liu
As a recipient of the 2016 Soros Foundation Innovative Education Finance Scholarship, I attended an intensive summer program at Central European University in Budapest, titled Innovative Financing for Education: Arguments, Options and Implications. It is currently estimated to exist an annual funding gap of $39 billion in education development worldwide in order to meet the Sustainable Development Goals (SDGs) (GPE, 2015) , and this has sprouted interest in seeking innovative approaches to generating resources to fund global education efforts. In broad strokes, the course provides a review of traditional sources of funding and the dynamics determining their current limits, and introduces new instruments that are developed to overcome these limitations. More specifically, the course discussed design strategies and implementation considerations for four emerging areas of innovative financing in education: micro-levies for education, social impact bond models for education, education value chain investment, and student loan financing structures. While the course provided a comprehensive environment attentive to discuss the critical and controversial aspects of these new mechanisms, participants also gained substantial knowledge by working on specific design features of each model.
I believe that emerging scholars like myself should take on the responsibility to not only understand the intricate technicalities of these new financing models, but also to actively seek a voice in the review and evaluation of such new schemes. The practical arena of education development is evolving at a rate that is faster than ever before, and new approaches and models are infiltrating the field as we speak. Academic researchers cannot simply critique such swift shifts from the sidelines. Instead, as a crucial voice in education development, academics need to be better equipped with the technical tools and empirical knowledge to offer critical insights that can facilitate a balanced, and not one-sided conversation.
The Soros Foundation first began engaging in innovative financing in education in 2010, and this year was the fifth cohort that has graduated from the CEU program. This year, the CEU intensive summer program accepted less than 30 professionals globally, who represented various levels of education governance across different geography and diverse actors in the field of education development, including officials from national ministries of education, experts from international multilateral organizations, practitioners in regional NGOs, local-level education policy makers, and also academics and scholars that are interested in research on education development and finance.
Carmela and Marie F. Volpe Fellowship Field Reports
The Carmela and Marie F. Volpe Fellowship for International Service in Education supports ICE Program students with a research study or international internships with an NGO (non-governmental organization). This past summer, two fellowship recipients, Joyce Catsimpiris and Sara Frodge, were engaged in international education development work and share their stories here. For my research, I focused on one Montessori preschool, Strong Roots, which offers three years of free schooling to children living in Kathmandu's Balkhu slum, where many families make their living by begging. At Strong Roots, the teaching practices are based on methods and materials imported from Anglophone countries, without much cultural relevance to students. Its 37 students come from a variety of language and caste backgrounds, but teachers use English and Nepali These children speak neither language when they enter school, which presents a challenge to both teachers and students. Through participant observation and interviews with Strong Roots' founder, teachers, and families, I learned about other challenges these children face. None would be in school if not for Strong Roots, as even public schools have hidden costs. Outside school, they beg or collect discarded produce from the nearby market. After three years at Strong Roots, they need to find sponsors to continue at other schools. The teachers are untrained, and they do not speak the students' languages, but they are dedicated to improving these children's lives.
STUDENT SPOTLIGHT
Providing Quality Education to Marginalized Children in Nepal
I am using what I learned about the local context to develop trainings to introduce teachers to multilingual education and culturally relevant pedagogy, with the aim of providing guidance for managing such diverse classrooms. Ideally, Strong Roots' students will be comfortable in the school environment and enthusiastic about continuing their education, but they will not need to choose between their home cultures and the culture of the formal education system, as so many students in Nepal have. If the training is effective, it can be expanded to other partner schools and beyond as Strong Roots' founder opens more slum schools. I am also working with NEST to translate culturally relevant storybooks into Nepal's non-dominant languages.
Joyce Catsimpiris completed the Master of Arts in the ICE
Joyce with teachers and students of Strong Roots preschool. Sisters who attend Strong Roots preschool pose near their home in the Balkhu slum of Kathmandu, Nepal.
STUDENT SPOTLIGHT
Setbacks and Opportunities: Learning about Refugee Education in Lebanon
By Sara Frodge I spent my summer in Beirut, Lebanon for an internship with the Center for Applied Research in Education (CARE) at the Notre Dame University in Louize, Lebanon. The internship was set up through a course I took called Applied Peacebuilding at Columbia's School of International and Public Affairs (SIPA) in the Spring of 2016. Each of the students went to different countries to apply the learning from the semester. I was sent to Beirut to work with CARE, helping them to conduct research on early childhood education (ECE) for refugees.
With CARE, I began conducting a literature review on ECE for refugees. I also interviewed four education program managers from Save the Children, the Norwegian Refugee Council, the International Rescue Committee and the Jesuit Refugee Service. In these interviews, I tried to get a general understanding of their programs and how the ECE field is being affected by the new education policy in Lebanon, RACE II. I then was able to go on two site visits to see the ECE programs in Beirut and in Tripoli. There, I was able to talk to the principal or Regional Director, teachers and parents about the program. The research project will attempt to map ECE programming for the Syrian response in Lebanon and in Jordan. As I found in my literature review, the research on this subject is limited, which having talked with the NGO staff, makes programming more difficult. However, ECE has been outlined as an area in Lebanon that NGOs are allowed to work, so I believe there will only be more programming there, even if it isn't always based on research.
Outside of the ECE research, I mainly volunteered in two different organizations. The first is called Blue Mission Organization in Saida, Lebanon. Saida is a town 40 minutes south of Beirut, there are no refugee camps there but there are many refugees living in shelters. The shelters are often empty buildings, homes that were in the process of being built but then stopped, or houses. I worked with two of their projects providing teacher coaching and lesson support. One of the programs sent a group of animators to run psychosocial programming for six to 14 year olds at the different shelters. I sat in on the activities, participated and then met with the animators afterward to discuss how the class went and how they could improve their teaching. The activities were chaotic, with too many children often coming to the sessions, not enough space, and ages ranging from two to 14. Further, during the month of Ramadan, the children would be asleep when we arrived at 11 a.m. and the local organizer would have to wake everyone up. Also, the animators aren't trained. I learned that the Director had decided to not train this group because when she trained them, they soon transferred to a larger organization that would pay more for a trained animator.
The second program I worked with provided informational training sessions targeted at parents who have teenage children. The goal of the program was to provide certain information, such as hygiene and rights, to the parents. In reality the animators went to the shelters and provided a space for the mothers to speak about their experiences, challenges and ask questions. The animators for this program couldn't get over the stories; they were paralyzed by the tragedy in these women's lives. For them, I attempted to provide teaching support and ideas on how to include the information that was needed, from the donor, to get to these women, without ruining the spirit of the sessions. For both programs, I felt that I was a helpful resource to the animators, but not nearly enough. In the first program, the animators were too under-trained to overcome the difficult challenges they face, that a couple of hours a week of discussing tactics was not enough. For the second program, the animators were so torn up about the stories of these women that they need an emotional outlet themselves that would have enabled them to better help their beneficiaries. While the summer did not go exactly how I expected it to, I learned a lot about the field of humanitarian education, the educational system of Lebanon and the educational response to the Syrian war. Before TC: What makes someone 'globally educated or internationally literate?' After four years of college, two years of teaching, and a few brief trips abroad-Rachel knew she wasn't either of those things but desperately wanted to be. Prior to her time at TC, Rachel moved from teaching 7th grade Spanish in rural Connecticut to Shanghai, China. Over the course of her three years in Shanghai, Rachel served as both an educator and curriculum advisor at Shanghai High School (SHSID) where she was awarded the opportunity to co-create and pilot a teachertraining program for inexperienced teachers. Additionally, she volunteered in schools in both India and Thailand, whichcoupled with her experience at SHSID-helped expand her cross-cultural perspective, global literacy, and prepared her for her studies at Teachers College.
Sara Frodge
While at TC: During her time at Teachers College, Rachel volunteered after school at P.S. 118 in Harlem, NY where she offered academic aid to struggling students in math, language and literacy. Additionally, she worked as a graduate assistant for the Jewish Foundation for Education of Women (JFEW) through the SUNY Office of Global Affairs, was part of a group that collaborated with Dr. Mary Mendenhall in the development of a training pack for untrained teachers living in Kenya's Kakuma refugee camp, and was awarded a two-week scholarship to Cuba where she developed her research and Master's thesis on technological and cross-cultural collaboration between higher education students in Cuba and the United States. Rachel was accepted into the International Honor Society in Education (Kappa Delta Pi) and remains an active member in Washington, DC.
After TC: Following her time at Teachers College, Rachel was offered the role of Assistant Director of Global Education at the World Affairs Council in Washington, DC. In her role at the Council, Rachel manages all domestic programing including professional development workshops for teachers in the DCmetro area, the Regional Academic WorldQuest Competition, the Young Ambassadors Program to Costa Rica, the Leadership Academy for high school students, Summer Institute for teachers, and the Future Global Leaders Scholarship program. Aside from her internal responsibilities, Rachel chairs the advisory board for Prince George's County Public Schools' Global Studies program, which is offered to the district's high school students in Maryland.
Advice for Students: Voltaire once said: "present opportunities are not to be neglected; they rarely visit us twice," and Rachel believes this wholeheartedly. Her advice is to take advantage of every opportunity that you can during and after your time at TC; you never know where a missed opportunity may have taken you. Take your time in finding your niche-it's out there for everyone and doesn't necessarily emerge right away. Take advantage of any and every connection you make along the way-be that at school, at an event, or through word of mouth, these connections will not only help make you stronger professionally, but also may lead to your next dream job.
Rachel is recently married, has two kittens named Mabel and Mavis, and is an avid long-distance biker and museum enthusiast residing in Washington, DC. After TC: Sina kept the spirit of his studies and intention to have impact through the study of social movements in his work after TC. He worked as a consultant and contractor for government organizations, and launched a series of innovative programs to create alternative narratives to violent extremism. Sina joined IDEO, a design and innovation company, as its first systems designer. He learned to apply IDEO's unique human centered design thinking approach to tackle challenges facing companies and organizations of various industries-including those in the education and public sector, big technology companies, and international conglomerates. Sina and his collaborators are now exploring and developing IDEO's "mobilize for change" portfolio of work that uses design thinking and social movement theories to help create change within organizations as well as having societal impact. He helped start an innovation lab within Peru's largest company that runs 32 companies ranging from schools, health clinics, retail stores, food, among others, with the purpose of "improving the lives of Peruvians." He now works in San Francisco, California at IDEO's Design for Change Studio, continuing to collaborate and innovate with companies to tackle big challenges and opportunities.
Rachel Lacoste | M.A., 2015
Advice to Students: Take chances. Do bold things. Start something. Start it now. Try out many things, and don't think the first one is going to be it, or the greatest, or unforgivable. Create and try things out. Criticism is good for learning, but don't let it keep you from DOING. Talking is cheap. Doing is hard-it's simple but not easy. Don't be afraid to fail. Fail fast and often in the beginning to learn quickly. Soak it all up, but also give. Seek joy in all the things you do. If you are not creating you really aren't going to learn. Enjoy the time you have with the people you are learning with; these will be life long friends and life long teachers.
Before TC: Sina grew up in the Los Angeles area since his family moved there from Lusaka, Zambia (where he was born). His father would go to school during the day while working at night. His mother worked two jobs to support the family. Living in a predominately white affluent neighborhood, Sina felt like an outsider most of his childhood and youth-a different religion (Baha'i), brown, and growing up on a shoestring budget. However, during all this time, his parents instilled values of the importance of education, of justice and equity, the power to create change despite challenges, and to appreciate diversity. Sina focused on history, and particularly minority groups in the Middle East who started up movements and revolutions. The notion of radical change was always attractive to him. Throughout college, he worked regularly in starting programs that helped youth through leadership and service programs. By the end of his Master's program, he knew he wanted to merge his scholastic interests with his passion for social impact and innovative approaches to change.
While at TC: Working closely with Dr. Gita Steiner-Khamsi, Sina jumped deep into studying comparative and international education with the lens of the impact education had on power and agency, and quickly found an affinity to Dr. Charles Tilly's work on social movements. Sina shifted his focus away from looking at repression and its impact, and became interested in using approaches and methods in social movement theories to 
